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ABSTRACT

Purpose: This study aims to examine the factors influencing teasing among adolescents, focusing on its asso-
ciations with self-esteem, moral sensitivity, and relationship satisfaction with parents and peers. The goal is to
provide insights that can support the development of interventions to reduce the incidence and adverse effects
of teasing within school settings, ultimately fostering a safer and more inclusive school environment for all students.
Methods: This cross-sectional study utilized the Child-Adolescent Teasing Scale, Rosenberg Self-Esteem Scale,
Moral Sensitivity Scale, and relationship satisfaction assessments. Descriptive statistics, independent t-tests,
ANOVA, Pearson's correlations, and multiple regression analyses were conducted to assess the prevalence of
teasing and its association with key psychosocial factors. Participants were recruited from multiple middle schools,
representing a diverse adolescent population. The data were collected through self-reported surveys, ensuring
confidentiality to encourage honest responses. Results: The study found a significant correlation among teasing,
self-esteem, and moral sensitivity. Higher teasing levels were linked to increased moral sensitivity and lower
self-esteem, alongside less satisfaction in adolescents' relationships with parents and peers. Teasing prevalence
was observed across gender and age groups, suggesting its widespread nature and relevance. These findings
are crucial for school education and health professionals to develop targeted interventions to reduce teasing and
its adverse outcomes. Understanding these dynamics enables educators and policymakers to address adoles-
cent teasing, contributing to healthier school environments. Conclusion: This study underscores the importance
of school psychological perspectives in adolescent health, highlighting the need for proactive, evidence-based
strategies in school health interventions and policies. Such strategies should address the social and emotional
development of adolescents, equipping them with skills to build positive peer relationships and constructively
manage conflicts.
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INTRODUCTION

In recent years, the issue of peer teasing and bullying
among adolescents has become increasingly prominent,
with significant psychological and physical impacts re-
ported worldwide and within Korean society [1,2]. Friend-

ships undergo significant changes during adolescence,
both in terms of quantity and quality. These changes con-
tribute to the accomplishment of important develop-
mental tasks. Positive peer group interactions during ado-
lescence promote psychological stability, foster positive
self-esteem, and guide adolescents in building inter-
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personal relationships. However, it is important to note
that not all changes in peer relationships during adoles-
cence are positive. Negative peer connections, such as
bullying and taunting, can lead to school maladaptation,
delinquent behavior, and psychological distress, includ-
ing depression or anxiety [3]. Given the tendency for teas-
ing and bullying to become commonplace within peer
groups over time, prevention and early detection are
crucial.

Bullying is defined as persistent, hostile, power-im-
balanced, disturbing behavior [4]. Teasing, a precursor to
bullying, is degrading or intentionally hurting others ver-
bally or physically. When adolescents are teased by their
peers if the victim responds poorly, the teasing continues,
and if the response remains poor despite continued teas-
ing, it escalates to peer bullying [5]. After entering middle
school, adolescents spend more time at school, making
friendships more significant for individuals, and they be-
come more sensitive to teasing and bullying. Although
teasing is less severe than bullying, it is associated with
adolescent depression, suicidal ideation, and school ad-
justment problems [6]. Interventions for teasing should
not only aim to prevent bullying but also address the neg-
ative impact of teasing itself. Therefore, it is vital to under-
stand the factors that influence teasing and to attempt to
solve problems based on the study findings.

The victim's environment influences the severity of the
suffering caused by teasing and bullying. A previous
study conducted on 752 middle school students using the
Children and Youth Panel Survey found that parental
emotional abuse directly affected adolescents’ depression,
social disengagement, and experiences of peer emotional
teasing and bullying [7]. There is a correlation between
sex, family characteristics, school life satisfaction, and peer
teasing and bullying. Identifying demographic factors that
influence the damage caused by teasing can help establish
a social safety net.

Adolescent self-esteem is significant as it predicts heal-
thy growth and the successful completion of develop-
mental tasks. The more adolescents are teased and bullied
by their peers, the higher the psychological distress they
experience is, including low self-esteem, high depression,
and anxiety [8,9]. The frequency of teasing is related to
self-esteem: the more frequent the teasing, the lower the
self-esteem. Low self-esteem contributes to the formation
of negative associations with others, making victims more
vulnerable and sensitive to teasing.

Moral sensitivity is defined as the ability to perceive
moral issues embedded in a specific situation, interpret
the situation, and evaluate the impact of one’s own behav-

ior on the well-being of others [10]. Moral sensitivity var-
ies among individuals, and these differences act as a fac-
tor that impedes moral behavior [10]. Bullying or teasing
is related to moral behavior, and it has been reported that
adolescents with high moral sensitivity tend to advocate
for victims of peer bullying, which helps the victim adjust
to school and ultimately eradicates peer bullying [11].
However, little is known about the correlations and influ-
encing factors between moral sensitivity and victims of
teasing.

While moral sensitivity has been the subject of consid-
erable research in the context of bullying perpetration and
bystander intervention, its role in the phenomenon of teas-
ing victimization remains relatively understudied. Recent
studies, however, indicate a complex relationship between
moral sensitivity and experiences of peer victimization.
Individuals with higher moral sensitivity may be more
attuned to subtle forms of social aggression, which could
result in an increased reporting of teasing experiences
[12]. Additionally, adolescents with heightened moral sen-
sitivity could interpret ambiguous social interactions more
negatively, perceiving them as teasing even when not in-
tended as such [13]. This heightened awareness and inter-
pretation of social cues could, conversely, result in ele-
vated reported levels of teasing victimization among in-
dividuals who are morally sensitive. Furthermore, moral
sensitivity has been shown to play a role in adolescents’
responses to peer interactions, influencing their ability to
recognize and navigate moral dilemmas in social contexts
[14]. However, existing studies predominantly focus on
bullying, with limited exploration of moral sensitivity in
the context of teasing, leaving a gap in understanding its
specific influence.

The interplay between teasing and moral sensitivity
warrants further investigation. Research suggests that
moral sensitivity affects adolescents’ perception of fair-
ness, justice, and empathy in peer interactions, which
could shape their experience of teasing [15]. For instance,
adolescents with higher moral sensitivity may feel more
distressed by teasing due to their heightened perception
of injustice or harm caused by such interactions [16]. Con-
versely, adolescents with lower moral sensitivity may be
less likely to recognize or report teasing, potentially nor-
malizing the behavior within peer groups [15]. This high-
lights the need to explore the bidirectional relationship
between teasing and moral sensitivity, particularly to un-
derstand how moral sensitivity contributes to the inter-
pretation and impact of teasing experiences. By address-
ing this gap, the present study aims to provide a compre-
hensive understanding of the theoretical foundations link-
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ing moral sensitivity and teasing, thereby offering val-
uable insights for developing targeted interventions.

Schools play a critical role in supporting adolescent
mental health, providing both universal support systems
and individualized interventions for students at risk [17].
Prevention of teasing and bullying is necessary to allevi-
ate the immediate suffering of adolescents. In addition, ef-
forts to eliminate teasing and bullying can be of long-term
health benefits, as the physical and psychological trauma
caused by adolescent teasing and bullying continues into
adulthood. The purpose of this study is to investigate tea-
sing among adolescents, its effects, and associated factors
by examining the correlations between teasing and rele-
vant variables. The identification of the factors that influ-
ence teasing is the basis for the development of effective
psychosocial interventions under the guidance of psychi-
atric professionals. Specifically, this study seeks to (a) iden-
tify levels of teasing, self-esteem, and moral sensitivity
among adolescents, and (b) analyze factors associated
with teasing behavior.

METHODS

1. Design

This study used a cross-sectional descriptive design
based on this conceptual framework (Figure 1).

Demographic
characteristics

Self-esteem Teasing

Moral sensitivity

Figure 1. Conceptual framework of this study.

2. Setting and Samples

This study was conducted with 289 adolescents from
four middle schools in Seoul, South Korea. Participants’
inclusion criteria were as follows: (a) adolescents attend-
ing middle school; (b) ability to understand the purpose
of the study and the contents of the survey; and (c) volun-
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tary consent to participate, obtained from both adoles-
cents and their parents. After excluding participants with
incomplete data on the dependent and independent vari-
ables, the final sample consisted of 257 adolescents (105
boys and 152 girls).

3. Measurements/Instruments

Self-esteem. Self-esteem was measured using the Ro-
senberg Self-Esteem Scale developed by Rosenberg (1965)
[18] and translated into Korean by Jon (1974) [19]. The
measurement comprised 10 items, which consisted of five
positive and five negative items, and was scored on a
5-point Likert scale (1="Strongly disagree,” 5= “Strongly
agree”). Examples of items include: “I feel that I am a per-
son of worth” and “I feel that I have a number of good
qualities.” Negative items were calculated inversely, and
the higher the score, the higher the self-esteem. Cron-
bach’s o was .85 in the original instrument and .86 in this
study.

Moral sensitivity. Moral sensitivity was measured us-
ing the Moral Sensitivity Scale for Adolescents [20]. The
scale comprised a total of 27 items with three dilemmas,
and each dilemma included five critical fact perceptions,
and four consequence perceptions, for a total of nine items
in each dilemma. Examples of items include: “Jiwon is
wondering whether to copy their desk mate's assign-
ment” and “Jiwon is struggling with issues related to fair
competition” in first dilemmas. The measurement was
scored on a 7-point Likert scale (1="Strongly disagree,”
7="Strongly agree”). Cronbach’s o. was .91 in the original
instrument and .87 in this study.

Teasing. Teasing was measured using the Child-Ado-
lescent Teasing Scale (CATS) proposed by Vessey et al.
(2008) [21]. CATS comprises 32 items in four domains:
personality and behavior teasing (14 items), family and
environment teasing (seven items), school-related teasing
(nine items), and teasing about my body (two items).
Examples of items include: “I am teased about the way I
dress” and “I am teased about my grades.” The CATS con-
sists of two responses per item (i.e., how much and it
bothers me). The item “I am teased about the way I dress”
was structured to have two responses: one asking, "how
much’ and the other asking ‘it bothers me.” The responses
were scored on a 4-point Likert scale (1="Never,” 2=
“Sometimes,” 3="Often,” and 4="Very often”). The total
score was calculated by multiplying the two responses,
‘how much’ and ‘it bothers me’ for each item and sum-
ming the results across all 32 items. The scores ranged
from 32 to 512. The higher the CATS score, the more
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teased the child was. Cronbach’s @ was .93 in the original
instrument and .95 in this study.

After obtaining approval from the original author to
use CATS, it was implemented according to the process
of translation and adaptation of the instruments [22]. A
translator who was fluent in English and Korean and had
a career as a school health teacher in Korea translated
the English version into Korean. Another English-Korean
translator who had not seen the original version trans-
lated the Korean version back into English. Research team
members (a nursing professor and three graduate nursing
students) corrected the unclear or difficult-to-understand
Korean items by discussing the differences between the
original and back-translated items. Content validity was
assessed by five experts, including one child health nurs-
ing professor, two advanced practice nurses in childcare
in Korea, and two teachers. While thirty items with a con-
tent validity index were more than 0.8, two items were
less than 0.8. The two items were “I am teased about get-
ting into trouble.” and ‘T am teased about my school-
work.”, with a CVI of 0.6. Although the two items needed
to meet the CVI absolute standard, the research team de-
termined that the two items included the concept in the
instrument’s context and maintained it. The Korean ver-
sion of the CATS was finalized with 32 items.

Demographic characteristics. Participants” demographic
characteristics, such as age, sex, grade, self-reported aca-
demic achievement, satisfaction with parents’ relation-
ships, satisfaction with friendships, and subjective mor-
ality were self-reported. The item for self-reported aca-
demic achievement was, “Where do you think your aca-
demic performance roughly stands in comparison to your
classmates?” This item was assessed using three catego-
ries: ‘poor,” ‘moderate,” and ‘good.’ Satisfaction with pa-
rents’ relationships was evaluated with the question,
“How satisfied are you with your relationship with your
parents?” Satisfaction with friendships was assessed by
asking, “How satisfied are you with your relationships
with your friends?” Both satisfaction items were meas-
ured using three categories: ‘dissatisfied,” ‘moderate,’
and ‘satisfied.” Subjective morality was assessed with the
question, “How moral do you consider yourself to be?”
and this item was evaluated using three categories: "high,’
‘moderate,” and ‘low.’

4, Data Collection/Procedure

Data collection for this study was conducted by a re-
searcher from four middle schools in South Korea be-
tween May and July 2018. Prior to distributing the survey

questionnaires, the researcher provided a detailed ex-
planation of the study’s purpose and the participation
procedure to the participants. Informed written consent
was obtained from the adolescents and their parents, in-
dicating their voluntary agreement to participate in the
study. The adolescents themselves completed the
questionnaires. School teachers were not involved in the
data collection process. The sample size was calculated
for multiple regression, a medium effect size (Cohen’s £2)
of 0.15, a two-tailed significance of 0.05, a power of 95%,
and 25 predictors using G*Power version 3.1.9.2 (Faul,
2009). The minimum required sample size was 242
participants. Therefore, the sample size (n=257) exceeded
the requirements of the power analysis.

5. Ethical consideration

This study was approved by the Institutional Review
Board of [blinded for review] (IRB No. [blinded for re-
view]). We provided the participants and their guardians
with information about the study and obtained their in-
formed written consent before the commencement of the
study. Researchers explained that participants were free
to withdraw from the study at any time and that the sub-
mitted information would be kept anonymous and confi-
dential.

6. Data Analysis

Data analysis was conducted using SPSS version 25
(IBM, Armonk, NY, USA). Descriptive statistics, includ-
ing frequencies, means, and standard deviations, were
calculated to summarize the participants’ characteristics,
as well as their levels of self-esteem, moral sensitivity, and
teasing. The differences in demographic variables accord-
ing to self-esteem, moral sensitivity, and teasing were an-
alyzed using the independent t-test and analyses of var-
iance (ANOVA), and we used Scheffe tests to determine
the differences among the demographic characteristics.
Pearson’s correlation analyses were conducted to exam-
ine the associations between the three main variables.
Multiple regression analyses were used to identify the
factors associated with teasing, controlling age and sex.

RESULTS

1. General Characteristics

The general characteristics of the participants are pre-
sented in Table 1. The mean age of the participants was
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Table 1. General Characteristics (N=257)
Characteristics Categories  n (%) or M£SD
Age 13.61£0.99
Sex Boy 105 (40.9)

Girl 152 (59.1)
Grade 1st 74 (28.8)
2nd 92 (35.8)
3rd 91 (35.4)
Self-reported academic Poor 56 (21.8)
achievement Moderate 113 (44.0)
Good 88 (34.2)
Satisfaction of parent’s Satisfied 224 (87.1)
relationship Moderate 22 (8.6)
Dissatisfied 11 (4.3)
Satisfaction of friendship Satisfied 227 (88.4)
Moderate 24 (9.3)
Dissatisfied 6(2.3)
Subjective morality High 101 (39.3)
Moderate 145 (56.4)
Low 11 (4.3)
Self-esteem 37.9916.44
Moral sensitivity 151.60+18.47
Teasing 46.46+21.19

13.61£0.99 years; 40.9% of the sample were boys; 28.8%
were first-year students, and 34.2% had good academic
achievement. The majority of participants (87.1%) were
satisfied with their parents’ relationships, and 88.4% of
the participants were satisfied with their friendships, but
9.3% were moderately satisfied. Subjective morality was
recognized by 39.3% of the participants as high, 56.4% as
moderate, and only 4.3% as low. The self-esteem score of
the participants was 37.99+6.44, the moral sensitivity score
was 151.60+18.47, and teasing scores were 46.461+21.19.

2. Differences in Self-esteem, Moral Sensitivity, and
Teasing

Table 2 presents the differences in self-esteem, moral
sensitivity, and teasing among the participants. Self-es-
teem scores were significantly higher in boys (39.61£5.68)
than in girls (36.87%6.71, p <.001), and there were no sig-
nificant differences according to grade level (p=.981). Ado-
lescents with poor academic achievement (33.8815.54) had
significantly lower self-esteem scores than adolescents
with moderate (38.321+6.63) or good academic achieve-
ment (40.19£5.50, p <.001). Adolescents who were satisfi-
ed with parental (38.8616.05) relationships had signifi-
cantly higher self-esteem scores than adolescents who were
moderately satisfied (33.04£6.24) or dissatisfied with

Table 2. Differences in Self-Esteem, Moral Sensitivity, and Teasing according to General Characteristics (N=25T7)
Self-esteem Moral sensitivity Teasing
Characteristics Categories
M=SD tor F (p) M=SD torF (p) M=SD torF (p)
Sex Boy 39.6115.68 3.54 152.90+191.76 0.94 43.89+19.16 -1.62
Girl 36.871+6.71 (<.001) 150.70£17.53 (.360) 48.24+22.38 (-096)
Grade 1st 38.11%6.12 0.02 153.64£20.28 1.03 45.57+20.00 0.22
2nd 38.001+6.44 (-981) 151.98+15.43 (:359) 46.04+20.88 (-807)
3rd 37.91+6.76 149.55+19.90 47.60+22.58
Academic Poor” 33.88+5.54 19.08 148.34+18.90 3.26 51.71+27.42 222
achievement Moderate® 38.321+6.63 (<.001) 150.15+19.16 (.040) 44.96+19.09 (-110)
Good* 40.19+5.50 a<b,c 155.52£16.73 45.03+£18.82
Satisfaction of Satisfied® 38.8616.05 18.94 152.46+18.17 5.37 44.52+19.24 8.88
parents' Moderate® 33.041+6.24 (<.001) 151.50£16.27 (-005) 63.40+31.89 (<.001)
relationship Dissatisfied® 30.18+5.13 b,c<a 134.09+21.49 b,c<a 52.09+18.83 a<b
Satisfaction of Satisfied® 38.5616.25 10.63 152.301£18.23 1.58 45.34%+20.03 7.89
friendship Moderate® 35.58+5.82 (<.001) 147.21+19.07 (:209) 48.96+23.45 (<.001)
Dissatisfied* 27.831+6.37 b,c<a 142.50£23.68 78.83£31.28 a,b<c
Self-morality High® 41.06£5.86 25.92 155.07£17.26 7.22 42.51+18.00 415
Moderate® 36.30+5.65 (<.001) 150.49+18.22 (.001) 48.31+21.87 (.017)
Low* 31.55+8.89 c<b<a 134.27+22.41 b,c<a 58.361+31.69

a, b, c=Group for post hoc.
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parental relationships (30.18+5.13, p <.001). Adolescents
who were satisfied with friendships (38.56%6.25) had sig-
nificantly higher self-esteem scores than adolescents who
were moderately satisfied (35.58+5.82) or dissatisfied
with friendships (27.8316.37, p <.001). Adolescents with
high self-morality (41.06£5.86) had higher self-esteem
than adolescents with moderate self-morality (36.30£5.65),
and adolescents with moderate self-morality had higher
self-esteem than adolescents with low self-morality (31.55
+8.89, p <.001).

There were no significant differences in moral sensi-
tivity according to sex or grade. There was a significant
difference in moral sensitivity according to academic ach-
ievement (p=.040). Adolescents who reported satisfaction
with their parents’ relationship (152.46£18.17) had sig-
nificantly higher moral sensitivity than those who were
moderately satisfied (151.50%16.27) or dissatisfied with
their parents’ relationship (134.09+21.49, p=.005). The
difference in moral sensitivity according to friendship
satisfaction was not significant. Adolescents with high
self-morality (155.07117.26) displayed significantly high-
er moral sensitivity than those with moderate (150.49+
18.22) or low self-morality (134.27+22.41, p <.001).

Regarding teasing, the total teasing score was signi-
ficantly lower in adolescents who were reported satisfac-
tion with their parental relationship (44.52£19.24) com-
pared to those who were moderately satisfied (63.40+
31.89, p <.001). Conversely, the total teasing score was sig-
nificantly higher in adolescents who were dissatisfied
with their friendship (78.83+31.28) than in those who
were moderately satisfied (48.961£23.45) or satisfied with
their friendship (45.34£20.03, p <.001). The teasing score
indicated significant differences between the self-morality
groups (F=4.15, p=.017).

3. Correlations between Self-esteem, Moral sen-
sitivity, and teasing

There was a significant positive correlation between
self-esteem and moral sensitivity (r=.22). Teasing had a
significant positive correlation with moral sensitivity (r=

.12) and a negative correlation with self-esteem (r=-.27)
(Table 3).

4. Factors associated with Teasing

To identify the factors associated with teasing among
adolescents, four variables that were statistically associ-
ated with self-esteem (r=-.27, p <.001), moral sensitivity
(r=.12, p=.025), satisfaction with parents’ relationships
(F=8.88, p<.001), and satisfaction with friendship (F=
7.89, p<.001) were included in the multiple regression.
The multiple regression model with six factors explained
17.8% of the variance in teasing (F=6.72, p<.001), ad-
justed for age and sex.

Four factors—self-esteem, moral sensitivity, moderate
satisfaction with parents’ relationships, and dissatisfied
satisfaction with friendships—significantly affected teas-
ing among adolescents. Increased self-esteem was asso-
ciated with lower teasing (B=-.21, p=.002). Participants
with higher moral sensitivity displayed higher teasing
ability ($=.19, p=.001). Participants who felt moderately
satisfied with their parents’ relationships showed higher
teasing than participants who felt satisfied with their pa-
rents’ relationship (3=.18, p=.002). Furthermore, partic-
ipants who felt dissatisfied with friendship satisfaction
displayed higher teasing than participants who felt satisfi-
ed with their friendships (3=.19, p=.002) (Table 4).

DISCUSSION

This study examined the relationships between self-es-
teem, moral sensitivity, and experiences of teasing among
adolescents, with the aim of identifying factors associated
with incidents of teasing. The findings emphasize the ne-
cessity of prompt identification of factors associated with
teasing. This enables school health professionals, includ-
ing school nurses, counsellors and social workers, to devise
and implement proactive intervention strategies aimed at
preventing the escalation of teasing into bullying.

In this study, we found that sex, academic achievement,
satisfaction with friends” and parents’ relationships, and

Table 3. Correlation of Self-Esteem, Moral Sensitivity, and Teasing (N=257)
Moral sensitivity Self-esteem Teasing
Variables
r (p) r (p) r(p)
Moral sensitivity 1
Self-esteem .22 (<.001) 1
Teasing 12(.025) -27 (<.001) 1
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Table 4. Factors Influencing the Teasing (N=257)
Variables Categories § B SE 95% CI t %
Self-esteem -21 -0.68 0.22 -1.10~-0.26 -3.16 .002
Moral sensitivity 19 0.22 0.07 0.09~0.36 3.23 .001
Satisfaction of parents’ Satisfied (ref.)
relationship* Moderate 18 13.89 4.53 4.98~22.80 3.07 .002
Dissatisfied 01 1.06 6.50 -11.75~13.87 0.16 871

Satisfaction of friendship*  Satisfied (ref.)
Moderate .03 2.07 427 -6.34~10.47 0.49 628
Dissatisfied 19 26.72 8.49 9.99~43.44 3.15 .002

R*=17.8, F=6.72, p<.001

Note. Adjusted for age and sex variables.

self-morality had specific effects on self-esteem, moral
sensitivity, and teasing. These results are consistent with
those of previous studies [23]. For example, girls gen-
erally have lower self-esteem due to their increased focus
on peer relationships and concerns about body image
[24]. The study emphasizes the importance of addressing
the moral sensitivity of adolescents who experience teas-
ing, as higher moral sensitivity was associated with in-
creased teasing experiences [12]. Moreover, the quality of
the parent-child relationship was found to influence self-
esteem, moral sensitivity, and teasing experiences. There-
fore, it is suggested that school-based interventions to pre-
vent school violence should consider the specific factors
that influence adolescents’ self-esteem, moral sensitivity,
and teasing experiences, including sex, academic achieve-
ment, and the quality of family relationships.

Additionally, moral reasoning education should in-
clude character education programs that cultivate em-
pathy, ethical decision-making, and the ability to consider
diverse perspectives in social interactions [25]. Such pro-
grams can be integrated into existing curricula and deliv-
ered through interactive workshops, fostering adoles-
cents' ability to navigate morally challenging situations
and reducing the likelihood of negative peer interactions
such as teasing. This approach could help build a school
culture that emphasizes mutual respect and ethical beha-
vior, ultimately contributing to more positive social out-
comes.

The results suggest that experiencing teasing does not
necessarily lead to negative outcomes. Increasing ado-
lescents’ moral sensitivity may contribute to a culture of
empathy, potentially reducing school violence. Compre-
hensive school strategies refer to a holistic approach that
combines various interconnected initiatives with the aim
of preventing bullying and promoting a positive school
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environment. This approach is antithetical to isolated in-
terventions, which are narrowly focused and address sin-
gle issues without considering the broader context of peer
relationships and school dynamics [26]. Examples of com-
prehensive strategies include integrating empathy train-
ing, conflict resolution education, and anti-bullying cam-
paigns into the school culture, ensuring that interventions
are interconnected and sustainable. By addressing multi-
ple factors simultaneously, such strategies are more likely
to create long-lasting improvements in adolescent peer in-
teractions compared to isolated, one-time interventions.
Educational initiatives that promote mutual respect and
constructive communication among adolescents can re-
duce peer aggression, including teasing and bullying.
School health professionals should train students to ex-
press their thoughts and actions healthily and to consider
others from an ethical, preventive perspective. For exam-
ple, assertiveness can be approached in the context of ado-
lescent mental health practitioners [27]. By providing mo-
ral sensitivity training for both potential offenders and
victims, schools can transform peer group dynamics and
promote positive relationships.

In light of the pivotal role that peer relationships play
in the context of teasing and school violence; this study
posits that enhancing peer satisfaction should be a central
tenet of intervention strategies. To this end, strategies
aimed at improving satisfaction with peer relationships
should be incorporated into interventions designed to
prevent teasing and bullying. Public healthcare providers,
as integral members within the community and school,
can play a pivotal role in fostering positive peer relation-
ships among adolescents [28]. They are capable of imple-
menting various strategies, such as promoting empathy,
teaching conflict resolution skills, and initiating social in-
clusion efforts. These interventions can be integrated into
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community programs or extracurricular activities, pro-
viding opportunities for students to build meaningful
connections and enhance their satisfaction with peer rela-
tionships. Collaborating with other stakeholders, includ-
ing teachers, school health teachers, counselors, and ad-
ministrative personnel, public healthcare providers can
strive towards constructing a supportive and inclusive
community environment [29]. This involvement encom-
passes implementing anti-bullying campaigns, establish-
ing peer support programs, and facilitating communica-
tion channels for students to express their concerns and
seek help when needed. By addressing the factors influ-
encing satisfaction with peer relationships, public health-
care providers have the potential to contribute to the re-
duction of teasing incidents and the cultivation of a pos-
itive social climate within the school community. Taking a
comprehensive approach that includes strategies aimed
at enhancing satisfaction with peer relationships, public
healthcare providers can effectively address issues related
to teasing and promote beneficial social dynamics among
adolescents.

Finally, teasing among adolescents is closely related to
self-esteem and satisfaction in both parental and peer
relationships. The complex nature of these relationships
makes it challenging to establish clear causal links; how-
ever, the findings underscore the importance of address-
ing these multi-faceted dynamics in school-based inter-
ventions. International evidence suggests that structured,
in-house intervention programs, as demonstrated in pri-
mary school settings in Brazil, can reduce violent behav-
iors and support healthier peer interactions [30]. It is es-
sential that adolescents receive guidance and support
from their family, school, and peer groups during this for-
mative period to ensure a healthy transition to adulthood.
In addition to the family environment, schools play a sig-
nificant role in shaping adolescents' values and well-
being. Therefore, school-based public health professionals
have a critical role in designing programs and extracur-
ricular activities that support adolescent development,
taking into account family dynamics, peer groups, and
self-esteem.

This study reveals a complex relationship between mo-
ral sensitivity and experiences of teasing among adoles-
cents, identifying a notable correlation between high mo-
ral sensitivity and increased reported experiences of teas-
ing. This finding challenges the initial assumption that en-
hancing moral sensitivity is an effective standalone strat-
egy for preventing teasing to bullying. Instead, this indi-
cates the necessity for a more nuanced approach. The re-
sults emphasize the crucial role of school professionals,

particularly school health practitioners, in providing spe-
cialized interventions and counselling that address this
complexity.

Given these findings, it is crucial for school health inter-
ventions to adopt a multifaceted approach. This approach
should focus on helping adolescents with high moral sen-
sitivity develop resilience and coping strategies to navi-
gate social interactions effectively. Additionally, it is im-
portant to educate peers about the diverse ways indivi-
duals may perceive and respond to social cues, fostering a
more inclusive and understanding environment. Further-
more, implementing programs that balance the develop-
ment of moral sensitivity with practical social skills and
emotional intelligence could prove beneficial.

Future strategies should focus on creating a supportive
school environment that acknowledges and accommo-
dates varying levels of moral sensitivity among students.
This may involve educational programs about empathy,
relationship dynamics, and effective communication, the-
reby enhancing the overall effectiveness of school health
services. These steps are vital in advancing school practice
by proactively addressing the complex interplay of ado-
lescent development, moral sensitivity, mental health, and
social interactions. This unexpected finding opens new
avenues for research into the role of moral sensitivity in
peer interactions and highlights the need for a more com-
prehensive understanding of how moral sensitivity influ-
ences adolescents' social experiences. Further studies are
needed to explore the mechanisms behind this relation-
ship and to develop targeted interventions that can effec-
tively support adolescents with varying levels of moral
sensitivity.

The results underscore the imperative role of school
health professionals, especially school health practition-
ers, in delivering specialized interventions and counsel-
ing. Given these findings, it is crucial for school health in-
terventions to not only cater to the specific emotional and
social needs of adolescents with high moral sensitivity but
also to involve their peer groups actively. This approach
aims to create a more supportive and understanding school
environment. Future strategies should focus on broad-
ening these interventions to include educational programs
about empathy and relationship dynamics, thereby en-
hancing the overall effectiveness of school health services.
These steps are vital in advancing school practice by pro-
actively addressing the complex interplay of adolescent
development, mental health, and social interactions.

This study broadens the scope of existing research by
conducting a comprehensive analysis of self-esteem, mo-
ral sensitivity, and relationship satisfaction in the context
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of teasing among adolescents. For example, Lee [9] and
Szczesdniak [8] emphasized the negative correlation be-
tween bullying and self-esteem, yet did not examine the
complex interrelationship between self-esteem and moral
sensitivity in the context of teasing. In contrast, this study
demonstrates that moral sensitivity, while generally asso-
ciated with prosocial behaviors as noted by Rest [10] and
Kollerova [11], could also increase susceptibility to the ad-
verse effects of teasing. These results highlight the im-
portance of considering both the protective and risk-en-
hancing dimensions of moral sensitivity when addressing
teasing. By integrating these variables, this study pro-
vides a more comprehensive understanding of the psy-
chological mechanisms underlying teasing behaviors, of-
fering actionable insights for the development of school-
based intervention programs. The findings of this study
contribute to the evidence base for the design of targeted
interventions that not only mitigate bullying but also fos-
ter emotional and social resilience among adolescents.

Limitations

This study is meaningful as moral sensitivity was iden-
tified as a significant factor in teasing; however, there
were several limitations. Firstly, because of the nature of
the CATS tool and the concept of moral sensitivity, the re-
sults pertaining to the two primary variables, namely mo-
ral sensitivity and teasing, are constrained in their applic-
ability to practice. This is due to the fact that moral sensi-
tivity is a construct that encompasses not only the indi-
vidual but also the surrounding context, whereas the
CATS tool measures self-focused scores. Further research
is required to develop a tool that incorporates teasing ex-
periences, including contextual factors, and to investigate
the relationship between teasing and moral sensitivity
among adolescents.

The low explanatory power of this study may be attrib-
uted to potential factors not addressed, such as teacher at-
titudes, school culture, which may influence teasing. Fu-
ture research should consider the comprehensive influen-
ces of the teasing. Further investigation is required to elu-
cidate the full extent of the impact of teasing. Further-
more, longitudinal studies are advised to investigate the
causal relationship between teasing and its influencing
factors over time. As this study employed a cross-sec-
tional design, it was not possible to confirm the direction
of causality between teasing and self-esteem or between
teasing and moral sensitivity. It is also important to ex-
ercise caution when generalizing the results, as the sam-
ples included in this study were limited to middle school
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students in a specific region and may not be representa-
tive of all age groups of adolescents. Further studies sug-
gest expanding the scope to include high school students.

CONCLUSION

High teasing levels were significantly associated with
high moral sensitivity, low self-esteem, and low satisfac-
tion with parental relationships and friendships among
adolescents. This study highlights the need for more care-
ful counseling from school health professionals in relation
to friends of adolescents with high moral sensitivity. In
addition, these findings suggest that they can be used as
evidence to develop and implement school health-based
intervention strategies for adolescents’ teasing behavior,
self-esteem, moral sensitivity, and relationship satisfac-
tion to prevent school violence. Based on the results of this
study, subsequent research could be conducted to assess
the efficacy of community health-based intervention strat-
egies in mitigating teasing behavior among adolescents
exhibiting high moral sensitivity, low self-esteem, and
unsatisfactory relationships. This study also explored the
long-term impacts of such interventions on the well-being
and social relationships of these adolescents. Additional-
ly, a comparative study examining the differences in teas-
ing behavior among adolescents from different cultural
backgrounds could provide further insight into the fac-
tors that contribute to this behavior and inform the devel-
opment of culturally sensitive intervention strategies.
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